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Applying for a Job at a Liberal Arts College 

Graduate students entering the 
academic job market often 
receive conflicting advice, or 

worse, no advice at all, on how to pres
ent themselves to prospective employ
ers. In a Sunday morning session at a 
recent AHA annual meeting, a small 
group of graduate students and faculty 
discussed the issue, and the efforts of 
an AHA initiative, the Preparing Future 
Faculty program, to remedy it. One 
common problem noted by all partici
pants in the session was that graduate 
students trained in large research uni
versities often assume that they will 
find employment in such institutions, 
while in reality, most will instead be 
employed in smaller colleges with 
heavier teaching loads, lower (if any) 
research budgets, and, of course, lower 
salaries. Senior faculty at major 
research universities, particularly the 
elite private ones, often ignore this real
ity in training and advising the faculty 
of the future, whether because they 
themselves had found positions before 
the job market crisis set in~ or because 
they believe that other forms of aca
demic employment are somehow 
beneath their students . 

In our discussion, many participants 
noted that this narrowly focused 
research-university mentality causes 
many graduate students and new PhOs 
to make serious errors, often inadver
tently, which sabotage their candidacies 
at other types of institutions. This com
plaint was particularly strong from com
munity college faculty, but is equally 
valid for small liberal-arts colleges, the 
educational environment I know best. 

I attended the AHA annual meetings 
of 1999 and 2000 as a job candidate in 
modern European history, and more 
recently, at the 2003 meeting, I sat on the 
other side of the table as a member of a 
search committee for my current 
employer, New College of Florida. I 
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By David Allen Harvey 

would like to share with all prospective 
applicants to liberal-arts college posi
tions what I have leamed from my own 
experience. 

Liberal-arts colleges are very different 
kinds of institutions from large research 
universities and the demands and 
rewards faculty can expect are different 
as well. Salaries are often lower than at 
major research universities and sabbati
cal leave and institutional funding for 
research are generally harder to come by. 
On the other hand, small college faculty 
come to value the intimacy of small 
classes, the opportunity to teach broadly 
across various fields, and the powerful 
sense of community between students 

.	and faculty. Many professors who teach 
at liberal-arts colleges prefer them to 
larger, more impersonal research univer
sities because they feel that, in small col
leges, teaching and research exist in their 
proper balance, and people, whether 
faculty or students, are valued as more 
than their resumes or their test scores. 

My current institution, New 
College of Florida, is highly distinctive. 
We are a public honors college, an anom
aly in a state of sprawling mega-univer
sities, and our focus rests squarely on 
the liberal arts, rather than on pre-pro
fessional training or intercollegiate 
sports. New College was founded as an 
experimental private college in 1960, 
dedicated to the principle that "each stu
dent is responsible for his or her own 
education." Consequently, New College 
gives students written evaluations 
rather than letter grades and measures 
progress by the completion of semester 
contracts rather than the accumulation 
of credit hours. This unique system was 
maintained when New College became 
part of the State University System of 
Florida in 1975, and led to its designa
tion by the Florida Legislature as the 
state's honors college in 2001. While 
research is certainly expected and val-
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ued, the primary responsibility of New 
College faculty is teaching. Service and 
advising obligations are also heavier 
than is the case at many larger institu
tions. 

The Application 

First, find out about the institution 

A lmost all liberal-arts colleges have 
web sites, and these often contain 

valuable information about the history, 
mission, and culture of the college. In 
our own recent search, for example, 
those applicants who showed familiarity 
with the unique character of New 
College and expressed an interest in it 
stood out from the crowd. Those who 
sent us a form letter, occasionally with 
the wrong school's name on it, also 
stood out-but in a very different way! 

Be specific about teaching 

Spell out exactly what courses you 
would be willing and able to teach, and 
offer syllabi or abridged course descrip
tions wherever possible. Stress any 
teaching experience you have had, 
whether at your graduate institution or 
elsewhere, and discuss your teaching 
philosophy and expectations of stu
dents. Play up any teaching fields you 
may have outside your area of special
ization; for a liberal-arts college, a well
rounded generalist is more attractive 
than even the most productive narrow 
specialist. If senior faculty have 
observed your teaching, ask them to 
refer specifically to it in their letters of 
recommendation. If you have a brief, 
easy-to-read summary of student evalu
ations of instruction, you may wish to 
include it in your application materials, 
but avoid sending.masses of evaluation 
forms, which committee members will 
not have the time to read, and which 
they will naturally suspect of partiality. 
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·•. . Don't lie about your interests or abili
ties, or feign a strong desire to join an 
institution to which you would not wish 
to go. Such behavior wastes everyone's 
time and is usually fairly transparent. 
Don't be bombastic in proclaiming your 
qualifications with phrases like, "I 
believe I would be an excellent choice ... " 
and don't simply parrot the language of 
the job advertisement. Instead, state 
your full qualifications, express a sin
cere, informed interest in the position, 
and let committee members draw their 
own conclusions. 

The Interview 

The Basics 

Few candidates manage to win job 
offers at convention interviews, but 
many manage to lose them there. The 
interview is your first opportunity to 
give prospective employers a sense of 
who you are as a person (they have, pre
sumably, already examined your qualifi
cations and concluded that you look 
good enough "on paper" to justify a 
face-to-face meeting) . Opinions vary on 
whether candidates should present 
search committees with new materials 
during the interview (copies of publica
tions, course syllabi, teaching portfolios 
and the like). Personally, I think that 
these materials should be sent prior to 
the convention. You may wish to bring 
some extra copies of your c. v. to ensure 
that each interviewer will have one at 
hand. You do not, however, want inter
viewers to be leafing through a stack of 
unfamiliar paperwork rather than listen
ing to your answers to their questions. 
Search committees have plenty of 
opportunities to familiarize themselves 
with your written record . The interview 
should be an opportunity for them to lis
ten to you, to get a sense of how poised 
and articulate you are, and how well 
you are able to communicate orally your 
scholarly ideas and interpretations (a 
good, though not infallible, predictor of 
your future effectiveness in teaching) . 

Don't condescend 

Never assume that search committee 
members are not active scholars, or that 
they will not understand or appreciate 
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your scholarly interests. In fact, most 
small-college faculty are graduates of 
the same major research universities as 
are applicants, and many of the former 
are accomplished scholars in their own 
right. 

Don't be obscure 

Faculty at smaller colleges usually 
have to cover very broad areas, and if 
there is an open position in your field, it 
probably means that no one in the 
department shares your area of special
ization (except, perhaps, a senior scholar 
whom you may be replacing). Search 
committee members will therefore be 
less likely to take interest in the arcane 
details of your dissertation than in the 
broader historical issues it illwrlinates. 
An ability to discuss the big picture and 
the general relevance of your work will 
not only convince scholars from outside 
your field of its importance, but will also 
demonstrate that you are comfortable 
discussing the broader contours of the 
history you study and therefore will be 

Opportunities .
In 

Public 
History 

Arizona Siale University vigorously pursues 
affirmative aClion and equal opportunity in 
its employment, activities, and programs. 

able to teach it to undergraduate stu
dents. 

Be interesting 

Liberal-arts colleges are smail, close
knit communities, and no one wants to 
be stuck with an unpleasant colleague 
for the next 30 years. Stress what you are 
able to contribute to the campus com
munity, particularly your ability to teach 
broadly, both within and outside your 
field, and your willingness to serve the 
institution, especially in areas such as 
mentoring and advising students. Other 
interests or abilities, such as theater, 
music, or intramural sports, may be 
mentioned as well, though these should 
be clearly subordinated to strictly aca
demic pursuits. When search committee 
members ask themselves the inevitable, 
"Do I want to work closely with this per
son for the next x number of years?" you 
should ensure that the answer will be 

David Allen Harvey is assistant professor 
of history at the New College of Florida. 

Arizona State University offers 
diverse opportunities for graduate 
study in public history. Students 
may prepare for careers in: 

Historic Resource Management 

Historical Administration 

Historic Preservation 

Scholarly Publishing 

Community History 

Business Applications 

Policy Studies 

For information contact: 
Public History Program 
Arizona State University 
PO Box 872501 
Tempe, AZ. 85287-2501 
(480) 965-5775 
public.history@asu.edu 

Program Directors: 

Beth Luey, Noel Stowe, 

Jannelle Warren-Findley 


Program Associate: 

Nancy Dallett 
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Preparing for the Job Market 

Por the last three years, the AHA Committee for Graduate Studrnts (CGS). has worked to address issues raised by graduate studrnts through 
constant activism as well as specific activities. At the request of graduate students, the CGS has also consistently sought to publish papers 

presented at CGS-sponsored sessions at the Annual Meeting in subsequent editions of Perspectives. Hoping to complemrnt the Professional 
Division's long-established sponsorship of the interview workshop at the Annual Meeting, the CGS invited three experirnced faculty members to 
provide advice on the "nuts and boIts" of preparing for the academic job market at the 2003 annual meeting. Based on those excellent presenta
tions, these essays address the challrnges of writing cover letters, creating a teaching portfolio, and participating in on-campus visits. Givrn the 
session's extraordinarily high attrndance and the quality of the dialogue it inspired, the CGS hopes to make this "nuts and boIts" workshop a reg
ular event at future conferrnces. 

-Lillian Guerra, former chair of CGS and Graduate Studrnt Represrntative to Council, 2000-02 

The Convincing Cover Letter 

By Steve Hochstadt 

T
he job candidate should consider 
the cover letter as the most 
important part of the packet of 

materials created to win the enthusias
tic attention of a search committee. 
When committee members open the 
small pile of papers into which a candi
date condenses years of academic life, 
the cover letter lies on top, providing 
the candidate with the opportunity to 
create a context, a mood, a lens through 
which the rest of the documents will be 

read. Of those materials, the cover letter 
is the most direct communication 
between candidate and committee, 
since the accompanying vita, recom
mendations, and transcript are not 
addressed to anyone in particular. At 
the time of application, their content is 
no longer within the control of the can
didate, making the letter the best clue 
about the candidate's personality, atti
tudes, and judgments. The cover letter 
thus becomes a personal connection 

Participate in the 
Social Science PhDs-Five Years Out Survey! 

Scholars who earned their PhDs in 1996, 1997, or 1998 in anthropology, busi

ness, communication, geography, history, political science, or psychology 

may soon be asked to participate in a national survey focused on job search, 

work, and life choices and dilemmas. The survey will also seek to elicit informa

tion about doctoral programs. The Social Science PhDs-Five Years Out sur

vey is funded by the Ford Foundation. Five to seven years out is an ideal time 

to allow scholars to reflect on their career choices and doctoral education pro

grams because they would have had opportunities to see how well their educa

tion has prepared them for their careers. 

If you receive an invitation to participate (expected to be sent out in January, 

2004) please complete the survey. The information gathered from this survey will 

guide ,doctoral program reassessment efforts across the country. The survey is 

ad..rniI¥stered by the Center for Innovation and Research in Graduate Education 

(CIRGE), located at the University of Washington. For more information about the 

survey, visit CIRCE's web site, http://www.cirge.washington.edu. 

between the candidate and those who 
make decisions about jobs, signified by 
the handwritten signature at the bot
tom. These practical and symbolic 
attributes of the cover letter mean that 
its composition is much more signifi
cant than most job candidates realize. 

r say that after reading hundreds of 
such letters written by aspiring histori
ans in all fields of study. The occasional 
foolish errors can lead to good stories 
around the committee table, such as the 
letter correctly addressed to my small 
college in Maine, in which the candidate 
neglected to edit the sentence directed to 
a similar committee in southern 
California, where "the weather adds to 
the attractiveness of your position." The 
fundamental mistake here cannot be 
fixed by replacing these words with a 
reference to the joys of snowshoeing. 
The problem is in the deeper assumption 
that one letter is sufficient for applying 
to many jobs. 

Every job is different. Each search 
committee seeks a candidate who will fit . 
into a particular kind of institution, a 
uniq uel y cons tituted his tory depart
ment, a special slot within a curriculum. 
As r sift through dozens of dossiers, the 
few letters which are really addressed to 
me and my department stand out 
among the vast majority in which "Bates 
College" is merely pasted into the prop
er locations. Candidates who use the 
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opportunity of the cover letter to make 
that personal connection to Bates stand 
out from the crowd. 

The simplest fix to the universal letter 
is perhaps the most crucial. Candidates 
must pay attention to the difference 
between research universities and liber
al arts colleges. In the crudest terms (and 
from my perspective at a small college), 
we are looking for excellent teachers 

. who will also do fine research, while 
research universities seek excellent and 
prolific researchers who will also teach 
well. Does the cover letter reveal that the 
candidate understands the mission of 
Bates College and thus the nature of the 
job for which she or he is applying? A 
letter beginning with several paragraphs 
abou t the disserta tion and further 
research goals, and ending with a para
graph about how much the candidate 
loves to teach, will not demonstrate an 
understanding of our emphasis on small 
classes, interactive discussion, one-on
one senior thesis work, and the overall 
goal of getting to know students person
ally. Candidates should show in their 
letters that their research and teaching 
experiences and goals are appropriate to 
the kind of institution to which they are 
applying. 

A more difficult but ultimately more 
successful strategy is to tailor each letter 
to the specific job. The ideal letter should 
be an interaction between what the can
didate wants to say about himself and 
what the position calls for. Figuring that 
out requires applying the skills that the 
young historian claims to have devel
oped-close reading, research, and 
analysis-to the task at hand. 

The most useful source is the job 
advertisement itself. While ads typically 
include much standardized language, 
each ad contains clues about the particu
larity of the job. Some clues refer to areas 
of crucial importance to the hiring 
department. For example, Bates adver
tised recently for an American historian 
who would also playa role in OUf inter
diSCiplinary program in American 
Cultural Studies, which emphasizes the 
categories of race and gender. 
Candidates whose letters made no refer
ence to this key feature of the job 
inevitably appeared less interested in 
Bates than those who discussed their 
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experience with or attitudes toward 
such interdisciplinary programs. 

A second set of clues lies in the compo
sition of the department. How many 
European and American historians are 
there? What other continents are taught 
or not taught? Will the candidate's pro
claimed ability to teach world history be 
welcomed or seen as evidence that he or 
she had not done any homework about 
this department's curriculum? 

Finally institutional and departmental 
web sites offer a wealth of information 
about allied programs, departmental 
practices, and sometimes, controversial 
issues. The candidate whose cover letter 
demonstrated some knowledge of our 
peculiar calendar (short intensive spring 
term) and our stress on the senior thesis 
was also indicating an interest in our job. 

I am not suggesting that candidates 
refashion themselves to fit into every 
position they can find. A need to remake 
oneself to appear attractive to a particu
lar search corrunittee might be an indica
tion that this job is not a good match. I · 
·do urge candidates to use the historical 
skills developed over years of study to 
think about the job market. Craft a cover 
letter that presents yourself as a candi
date for the particular job being offered. 
Should that letter, and the rest of the 
dossier, have the desired effect, continue 
to seek ways to make the personal con
nection between your own notion of 
what it means to be an historian and the 
kind ofhistorian a committee is seeking. 
One does not need to know everything 
about a department; just asking a prob
ing question about what a phrase in the 
job ad means can show both alertness 
and interest. 

A good cover letter will not cover 
weaknesses elsewhere. But it can elevate 
a good candidate into the ranks of those 
invited for a closer look. Then all the 
paper in the application packet recedes 
into the background and the skills 
behind the letter come into the open. 

Steve Hochstadt teaches modern 
European history at Bates College, and just 
completed eight years as chair of the history 
department. 
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BEYONO THE COVENANT CHAIN 
THE IROQUOIS AND THEIR NEIGHBORS IN 
INDIAN NORTH AMERICA, 1600-1800 

Daniel K. Richter and James H. Merrell 

"An excellent example of how an Indian·centered 

approach to colonial history can contribute to our 

understanding of the broader world in which all colo
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SWEET LANO OF LIBERTY 
THE ORDEAL OFTHE AMERICAN REVOLUTlON-


IN NORTHAMPTON COUNTY, PENNSYLVANIA;. _.:. 


Francis S. Fox 

"To came once again at the Question of the morality ?~ 

the American Revolution but from [thel unfamiliar p!lr

spective . . of the Northampton residents .. . is to 9~:o:>&; 

reminded of the moral complexities that eX1raordinary_,."., 

times brought to the lives of ordinary people.... , 

-Mark Noll. Books and Culture 
2J2 page. -\ map - $19.95 pape, 

RIOT AND REVElRY IN EARLY AMERICA 
Edited byWilfiam Pencak, Matthew 
Dennis, and Simon P. Newman 

"Breaks new ground in its sustained anention to rough 

music in the colonies and during the Revolution, and it . 

allows us to uncover the sources. impact. and chanq.e 

of rough music in unprecedented detail.' 

-Albrecht Koschnik. William and Mary Ouarterly 
328 pages· $22.50 paper 

AVAILABLE IN BOOKSTORES 

OR ORDER TOLL FREE 1-800-326-9180 
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Preparing for the Job Market 

Preparing the Teaching Portfolio 

A
n increasing number of colleges 
and universities are requiring 
. ob candidates to submit teach

ing portfolios as part of their applica
tions. In one recent "how-to-get-an-aca
demic-job" booklet, the authors pointed 
out that more than 500 American and 
Canadian colleges and universities use 
teaching portfolios in their evaluation 
of teaching (Lavon Gappa-Levi and Jay 
Tapp, "On Getting a Job: What You 
Should Know, " in The Program for 
Instructional Excellence, Florida State 
University). While the request for a 
teaching portfolio would be expected 
from teaching-intensive institutions, a 
more competitive job market and an 
interest in effective teaching are making 
portfolios more common even among 
research institutions. Creating a teach
ing portfolio can only work to your 
advantage as you prepare for the job 

By Betty A. Dessants 

market. The portfolio is a professional 
and comprehensive way of presenting 
an overview of your teaching abilities 
and potential. It forces you to articulate 
your teaching goals and stra tegies, 
which is, in itself, very useful for a job 
interview. (And even if you prepare a 
portfolio and your interviewer doesn't 
ask for it, you're one step ahead in 
understanding the process of docu
menting and evaluating your teaching 
as you later prepare for tenure after you 
do land that job!) 

What goes into a teaching portfolio? 
As an overview of your teaching experi
ence and potential, the portfolio should 
present a picture or your teaching pro
file. It allows you to present your ideas 
about teaching philosophy, pedagogy, 
and the integration of research and 
teaching. It also gives you a showcase to 
highlight your teaching strengths. At a 

Important Payment Information 

The AHA's Business Office wishes to inform all members, 
advertisers, and other patrons that effective August I, 2003, 
all payments are being received at a new payment address 

and not at the normal AHA headquarters mailing address. 

The new address for all payments (payers should clearly 
indicate the purpose for which the payment is being made): 

American Historical Association 
POBox 37240 

Baltimore MD 21297-3240 

All regular correspondence should still be sent to the headquar
ters address (400 A Street, SE, Washington, DC 20003-3889). 

Please note, however, that payments toward preregistration charges for 
the 2004 annual meeting alone should be sent to the address shown on the 
preregisration form on page 50 and not to any other address. 
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minimum, most portfolios include a 
statement of teaching philosophy and 
goals, course syllabi for courses you 
have taught and those you would like to 
teach, and student evaluations. In addi
tion, you might include an overview of 
your teaching responsibilities (course 
titles and numbers, enrollments, level, 
"and whether they are required or elec
tive), evaluations by colleagues who 
have observed your teaching, teaching 
honors or awards, and documentation of 
your participation in teaching develop
ment activities, perhaps through youx 
department or a campus teaching center. 

Although teaching philosophy state
ments often elicit groans from their writ
ers, many search committees treat them 
very seriously, particularly in teaching
intensive institutions. An effective phi
losophy statement demands thought 
and honesty. It requires you to think 
very carefully about your assumptions 
as to how, why, and what students 
should learn in your discipline. It also 
allows you to discuss your general goals 
for your courses and provide specific 
examples of how you put these goals 
into practice in your classroom. You 
might want to approach the writing of 
your statement through consideration of 
a series of questions: 

Why is your particular discipline 
and/ or sub-discipline important for 
students to learn? How does it fit into 
the larger picture of a liberal arts ed u
cation? 

What larger conceptual issues related 
to your discipline / sub-discipline do ' 
you incorporate into your courses and 
why? 

How is your research related to your 
teaching? 

What reading, writing, and analytical 
skills do you want your students to 
learn? 

What do you think are the most effec
tive teaching strategies and why? How 
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do you implement these strategies in 
your classroom? 

How do you address different learning 
styles in your courses (or do you think 
it .is even important to address them?) 

Do you use technology in your teach
ing? If so, why and how? How do stu
dents benefit from its use? 

After a student has taken one of your 
courses, what do you expect he or she 
will have learned? How has he or she 

. become a more educated person? 

If parts of your portfolio demonstrate 
aspects of your teaching. philosophy, 
make reference to them in your state
ment. It will present the portfolio as a 
coherent whole that reflects your teach
ing profile. On a practical side, keep 
your statement to about two double
spaced pages. 

The second component of most portfo
lios is course syllabi from courses you 
have taught and those you would like to 
teach. Include syllabi from courses for 
which you had full responsibility. If you 
were a graduate teaching assistant for a 
professor's larger lecture course, include 
your syllabus for your section. Arrange 
all of the syllabi in some rational order, 
perhaps chronologically in the order you 
taught them, by subject area, or by type 
of course (for example, sections for 
which you were a teachlng assistant, 
large lecture courses, seminars). In addi
tion, think also about courses you would 
like to teach, courses you are qualified to 
teach, and courses that a prospective 
department might want you to teach. 
Look at the department's web site Or the 
college catalog for a list of courses 
offered; you can also get an idea . of 
which courses are already spoken for by 
history faculty. Be particularly aware of 
required or "service" courses that need 
to be taught regularly. For your "poten
tial" courses, create syllabi that offer a 
brief course description, a reading list, 
topics, and assignments. Try to limit 
these syllabi to one or two pages per 
course. 

Student evaluations are also an essen
tial part of a portfolio. While evaluations 
come in various shapes and sizes, most 
are some combination of quantitative 
and anecdotal responses. One question 
is whether you should include all of 
your evaluations for the courses you 

September. 2003 

have taught or just a selection. (Some 
candidates provide the statistics and 
select quotes from all evaluations, sort of 
a "greatest hits of teaching," as we called 
it in.graduate school.) The answer to this 
depends on the number of evaluations 
you have, which in turn depends on 
how many classes you have taught. To 
avoid submitting hundreds of evalua
tions (too overwhelming for a search 
committee!), you might select a repre
sentative sample for each class. 

Should you send only your most posi
tive teaching evaluations? Sometimes 
selecting only the positive evaluations, 
with absolutely no criticism from stu
dents, might backfire if a search commit
tee member thinks you've vetted your 
evaluations to present only what you 
want the search committee to see. On the 
other hand, you're competing with 
applicants who may send only their 
most glowing evaluations. If you do 
select only a sample of evaluations, try 
to choose the most reflective comments, 
those with some substance about the 
course content, the quality of your inter
actions with students, and your teaching 

abilities. Be sure that you organize eval
uations according to the course and 
include a brief course description for 
context. 

Finally, think about the overall presen
tation of your teaching portfolio. You 
might include additional items; for 
example, recommendations written by 
professors or colleagues regarding your 
teaching, but don't make the portfolio 
too long. Use a ring binder or its equiva
lent, include a table of contents (see box), 
and paginate if necessary. (Some candi
dates "tab" separate sections.) Check the 
readability of anything you photocopy, 
such as student evaluations; they need 
to be legible and dark enough to read. 
The portfolio should be neat and easy to 
follow. Before you submit your teaching 
portfolio to a prospective employer, 
review it to be sure that you have high
lighted your strengths and given the 
impression that you want to make about 
your teaching. 

Betty Dessants is assistant professor of 
history at Shippensburg University. 
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Preparing for the Job Market 

The Campus Visit: 

Passing the Brains Test and Lunch Test 


By Sally Hadden 

In the long run, you can never tell who in the profession may be able to assist you 
later. So when you are on the campus, just put your best foot forward. 
Be enthusiastic. Be a good citizen. And rule one: Don't be a jerk! 

M 
OSt historians admit that an 
on-campus ll1tervlew IS an 
unnatural way to make a hir

ing decision-sort of like going on a 
blind date and then suddenly deciding 
(if the feelings are mutual) to get mar
ried, from first date to wedding chapel 
in the blink of an eye. But in our profes
sion, it is rare to be hired for a tenure
track job without an on-campus inter
view. A campus visit can last up to three 
days, and each faculty has its own 
methods of conducting it, so any advice 
must be general. One rule is universal, 
however-every great on-campus visit 
begins with the preparation you do 
before traveling. 

Most campus visits feature a job talk or 
a seminar devoted to your work. You 
may also be asked to teach a class. You 
need to find out which of these (or both) 
are expected. Next, find out how long 

. the job talk is expected to be-20 min
utes, 40 minutes, an hour? Do they 
expect to hear about future projects, or 
just your most recent research? Are they 
interested in having you describe new 
historiographic trends in your field? 
Every department will have a style it 
prefers-find out what it is and then fit 
the format as closely as possible. In 
teaching, will you be in a large auditori 
um, or an intimate seminar room? Are 
they expecting you to lecture, or lead a 
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class discussion? Once you have pre
pared your job talk or classroom teach
ing plans, present them at your home 
instihltion to a live audience. There is no 
substitute for practice. All the rules from 
Speech 101 apply: be organized, repeat 
important information, use lively, color
ful examples to hold the attention of the 
audience, and practice the talk enough 
times so that you know the contents 
cold. 

The day comes and you've arrived on 
campus. You can be more confident 
because of your preparations. Confidence 
is very appealing-if you look like you 
know what you are dOing, you'll have an 
advantage. But confidence is not the 
same as arrogance. So while you're on 
campus, remember these three rules to 
follow: Don't be a jerk. Be enthusiastic. Be 
a good citizen. 

Rule one: Don't be a jerk. This rule 
relates to one of two tests that you'll be 
facing when you get to campus, the 
lunch test. You must pass both the lunch 
test and the brains test to get a job offer, 
or at least do better than other candi
dates. Both tests begin the moment you 
arrive and will continue until you leave 
campus. Most people focus upon the 
brains test-we are in the knowledge 
business, so brains are important-but 
don't forget, if they hire you, they want 
to be sure they will enjoy being around 
you. Are you the kind of person they 
want as a colleague and possibly a 
friend? The conversations you have at 
breakfast, during a walk around cam
pus, or riding to your hotel, all comprise 
the "lunch test." Use meals with faculty 
to find out about their other interests, 
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and be willing to talk about your inter
ests beyond history. Have a few topics 
ready: a recent column from the New 
York Times, a movie you saw last week, a 
sporting event. Having a few topics 
"ready to go" will help you avoid awk
ward silences and gaps in conversation, 
and will suggest that you can talk about 
many subjects with confidence. It also 
helps if you are enthusiastic about meet
ing new people and don't think of them 
as adversaries or superiors, but rather as 
intelligent folks who could tum out to be' 
lifelong colleagues. As for lunch, choose 
your food wisely, avoiding messy 
entrees (like spaghetti) that splatter 
clothes and skipping finger food entirely 
because you shake hands a lot when on 
campus. 

You also need to pass the brains test. In 
the job talk you will display your talents 
to their fullest, but remember that your 
knowledge is on call throughout the 
visit. No matter who you speak with, 
your responses demonstrate your ability 
to lead a college classroom, so consider 
your answers carefully. 

Rule two: Be enthusiastic. As the visit 
progresses, you will meet different peo
ple: secretaries, graduate and under
graduate students, faculty members, a 
dean. Have questions ready, because 
everyone is a source of information. 
Questions send the message: I am inter
ested in your school and I want this job. 
No questions send another message: I 
couldn't care less about your school and 
I am a dull person. When you ask ques
tions, put the emphasis on the person 
being asked: where do you like to get a 
cup of coffee, what sorts of committees 
do you serve on? Listen carefully and use 
the answers to ask follow-up questions. 
Curiosity on your part will show eager
ness to take the job, and enthusiasm is 
the second rule while on-campus. One 
way to indicate your seriousness about 
the institution is to ask about the tenure 
process (if relevant). This could set you 
apart from the typical job candidate, 
who just wants to get the job. By asking 
about the tenure process, when and how 
it works, you indicate that you want to 
get, and keep, the job. 

Rule three: Be a good citizen. When 
you become a faculty member, you'll 
discover a lot of faculty work is collabo-
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rative, like planning curriculwn changes 
or rWIDing job searches. Show that you 
are a good team player and not too self
ish. This is the kindergarten skill your 
teacher marked as "plays well with oth
ers." You demonstrate good citizenship 
by talking about the service and contri
butions that you can make to help the 
department function. For example, if 
you talk only about specialty courses 
and never speak about leading survey 
courses, this could send the signal that 
you would rather not teach freshmen. 
Do they expect undergraduate advising, 
or need a mentor for the history club? 
Listen to their comments about their 
departmental needs. Impress your hosts 
with a willingness to do your share. 
Enthusiasm and being a good citizen 
will help you pass the lunch test. 

During your visit, be gracious and be 
classy. The scholars hosting you are put

ting their time and energies into helping 
you and they deserve a 100 percent 
effort from you, even if you ultimately 
decide against taking the job. I have 
heard candidates make remarks like 
''I'm only using this interview for prac
tice because I expect a better job." I have 
witnessed a job talk that the candidate 
admitted was written on the plane trip 
to the campus visit (it wasn't very good, 
either) . In the short term, it cost those 
candidates the job offer. In the long run, 
you can never tell who in the profession 
may be able to assist you later. So when 
you are on the campus, just put your 
best foot forward. 

Sally Hadden is associate professor of his
tory and law at Florida State University. She 
wishes to thank Seth Katz of Bradley 
University, who first drew her attention to 
the"don't be a jerk" rule. 

Jobs Outside Academia 

Perspectives occasionally publishes ads for public history positions. A range of 
other resources listing job opportunities outside the academy are available: . 

Museum jobs: The American Association of Museums, Aviso, 
http://www.aam-us.org 

Jobs at historical societies: The American Association for State and Local 
History, Dispatch, http://www.aaslh.org 

Jobs in the federal government: Office of Personnel Management, 
http://www.usajobs.opm.gov.This web site lists all available federal jobs, so job 
seekers will have to do a subject search to find relevant listings. Many (but not 
all) history positions are classified under the "GS-170 Historian" job classifica
tion. 

Jobs in state and local government: Check the web sites of individual states 
and cities. A list of links can be found at http://www.statejobs.com. 

Archives jobs: Society of American Archivists, Employment Bulletin, 
http://www.archivists.org. 

The National Council on Public History (NCPH), http://www.ncph.org, and 
the Society for History in the Federal Goverrunent, http://www.shfg.org, also 
post employment advertisements. 

For further information about public history employment, see "The 
Hwnanities at Work," the Woodrow Wilson National Fellowship Foundation, 
http://www.woodrow.org/phd and "Careers for Students of History," a joint 
publication of the AHA, the NCPH, and the faculty and students of the Public 
History Program at the University of South Carolina. See www.theaha.org/pubs 
for ordering information. 
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CHECKLIST FOR JOB APPLICATION PROCESS 


1. Open or update placement file at your university--begin in August. 
2 . Check job ads--from September on: 

a. Chronicle of Higher Education 
b. MLA Jobletter 
c. AHA Perspectives 
d. ASA Newsletter 
e. CAA Careers 
f. SAH Newsletter 
g. others as appropriate 

3. Activate your department's placement procedure if one exists--notify them, if 
appropriate, which jobs you're applying for--begin by October 15th and update as 
needed. 

4. Keep advisor(s) apprised of which jobs you're applying for--begin in October and 
update as needed. 

5. Research specific jobs in college catalog collection and through gossip network(s). 
6. Send out applications--as per deadlines. 

a. Cover letter 
b. C. V. with references (names) 
c. Dossier with letters of reference, if requested 
d. Dissertation precis or research summary 
e. Writing sample? only if requested. 

7. Set up a system of information control so you can keep track of progress/status of 
each job. 

8. Notify placement office and transcript office 	to send supporting documents--as you 
are requested to do so. 
a. Plan early--remember busy times for these offices--December for dossiers; 

March for transcripts (at most universities) 
9. Send supporting documentation as requested by search committees--usually begins 	in 

November and continues through February or even later. 
a. course syllabi or proposals 
b. course evaluations 
c. offprints or preprints of articles 
d. all or part of your dissertation 
e. statement of teaching philosophy 

10. Attend major conventions 
a. ASA in late Oct or Nov 
b. MLA between Christmas and New Year 
c. AHA early January 
d. CAA early February 
e. others as appropriate 

11. Prepare for convention interviews 
a. 	Additional research on department, including research and teaching interests of 

faculty 
b. Prepare good raps on dissertation research, future research plans, how 	you'd 

teach courses you know they need taught, what else you'd like to teach there. 
c. Have a set of questions to ask them. 

mailto:128@umail.umd.edu
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12. Prepare for campus interviews 
a. Have a 45 min. presentation on your research ready to go. 
b. Rehearse it 
c. Work your gossip network(s) for additional information about the institution and 

department. 



6/88 
MARY CORBIN SIES 

ADDRESS 

(after 8-1-88) 
Department of American Studies 
Room 2140, Taliaferro Hall 
The University of Maryland 
College Park, MD 20742 

301/454-4661 (office) 

(5-1-88 until 8-1-88) 
2369 N.W. 45th Lane 
Gainesville, FL 32605 

904/335-4738 

TEACHING FIELDS 

U.S. Social and Cultural-Intellectual History (19th-20th 
Centuries), Material Culture of the U.S., U.S. Urban History, U.S. 
Architectural History, History of Women in the U.S., Gilded Age, 
Progressive Era, Post-WWII America, Methods in American Studies, 
Bibliographic Instruction for Advanced Interdisciplinary Research, 
U.S. Survey, Western European Architectural History Survey, 

RESEARCH FIELDS 

U.S. Cultural History (Emphasis 1870-1930), U.S. Urban History, 
History of the Built Environment, Community Studies 

PRESENT POSITION 

Assistant Professor, The University of Maryland, 
Department of American Studies, 1988-

EDUCATION 

University of Michigan, Ph.D. (American Culture), 1987 

Dissertation: "American Country House Architecture in 
Context: The Suburban Ideal of Living in the East and 
Midwest, 1877-1917" (Leonard K. Eaton, dissertation 
supervisor) 

University of Michigan, A.M. (American Culture), 1977 

Michigan State University, A.B. (European History), 1974 



The American Suburban Ideal: The Cultural Context of Domestic 
Planning and Architecture in Four Historic Suburbs, 1877-1917 
(Philadelphia : Temple University Press), under contract. 

OTHER PUBLICATIONS 

"The City Transformed: Nature, Technology, and the Suburban Ideal, 
1877-1917," Journal of Urban History 14 (Nov. 1987): 81-111. 

"The Domestic Mission of the Privileged American Suburban 
Homemaker, 1877-1917: A Reassessment, " in Pat Browne and Marilyn 
Ferris Motz, ed., Making the American Home: Middle Class Women and 
Domestic Material Culture, 1840-1940 (Bowling Green, OH: The 
Popular Press, 1988), pp. 192-209, in press. This is a revision 
of a paper presented to the 7th Berkshire Conference, June 1987. 

"'God's Very Kingdom on the Earth': The Design Program for the 
American Suburban Home, 1877-1917," in Richard Guy Wilson and 
Sidney K. Robinson, eds . , Modern Architecture in America: Visions 
and Revisions (Ames, IA: Iowa State University Press), forthcom
ing in late 1988. 

(with David R. Contosta), "Chestnut Hill, Philadelphia: A Social 
History of the Suburban Ideal," (in preparation). 

GRANTS, FELLOWSHIPS, AND ACADEMIC HONORS 

Distinguished Dissertation Award, Horace H. Rackham School of 
Graduate Studies, University of Michigan, 1988 

American Institute of Architects/American Institute of Architects 
Foundation Scholarship, 1983-84, "American Country House 
Architecture in Context" 

Lucy E. Elliot Scholarship, Alumnae Council, University of 
Michigan, 1983-84 

Rackham Dissertation Grant, University of Michigan, 1983-84, 
(dissertation field research expenses) 

Horace H. Rackham Predoctoral Fellowship, University of Michigan, 
1982-83, "American Country House Architecture in Context" 

Distinguished Teaching Award, University of Michigan, 1981 
John A. Williams Teaching Award, Department of History, University 

of Michigan, 1980 
Joe Lee Davis Fellowship in American Studies, Program in American 

Culture, University of Michigan, 1975-77 
Phi Kappa Phi Honor Society, 1973 



TEACHING EXPERIENCE 

The University of Michigan, Program in American Culture, Visiting 
Assistant Professor, 1988 

The University of Michigan, College of Architecture & Urban 
Planning, Graduate Instructor, 1980-82 

The University of Michigan, Program in American Culture, Graduate 
Instructor, 1981 

The University of Michigan, Department of History, Graduate 
Instructor, 1979-81 

The University of Michigan, Department of English, Graduate 
Instructor (English Composition), 1977-79 

PAPERS READ TO PROFESSIONAL SOCIETIES 

"The Mission of Domesticity: The American Suburban Housewife and 
the Ideal Horne Environment," presented at the Seventh Berkshire 
Conference on the History of Women, June 1987, at Wellesley 
College, MA 

"St. Martin's, Philadelphia: The Regional Expression of a National 
Suburban Program," presented at the Organization of American 
Historians Annual Meeting, April 1987, in Philadelphia, PA 

"The Professional-Managerial Class and the Suburban Ideal: Amer
ican Suburban Architecture and Community Plans, 1877-1917," pre
sented at the Organization of American Historians Annual Meeting, 
April 1985, in Minneapolis, MN 

"Form Follows Function or Form Follows Fashion? Women and American 
Suburban Architecture, 1897-1917," presented at the Popular Cul
ture Association Annual Meeting, April 1985, in Louisville, KY 

"Suburban Communities of Discourse and the Origin of the Suburban 
Ideal, 1877-1917," presented at the New England American Studies 
Association Spring Conference, April 1984, at Tufts University in 
Medford, MA 

"The Social Construction of the American Suburb: Country House and 
Community Plan as Expression of the Suburban Ideal, 1877-1917," 
presented at the Popular Culture Association Annual Meeting, March 
1984, in Toronto, Canada 

"The Shelter Magazines and Standards of American Domestic Archi
tectural Taste in the East and Midwest, 1897-1917," presented at 
the Ninth Biennial Convention of the American Studies Association, 
November 1983, in Philadelphia, PA 

"The Social Construction of the Late 19th Century Suburb: The 
American Country House as Expression of the Suburban Ideal," pre
sented at the Great Lakes American Studies Association, October 
1983, at Bowling Green State University, in Bowling Green, OH 



ACADEMIC SERVICE 

Executive Committee, Program in American Culture, Oniversity of 
Michigan, 1976, 1979-82 

Graduate Admissions Committee, Program in American Culture, 
University of Michigan, 1977, 1982 

Chairperson, Invited Speakers Committee, Program in American 
Culture, 1982 

Chairperson, Graduate Research Seminar Committee, American Culture 
Program, 1981 

Committee to Revise Graduate Curriculum, American Culture Program, 
1978-80 

RECOMMENDATIONS 

Professor Leonard K. Eaton, College of Architecture and Urban 
Planning, The University of Michigan, Ann Arbor, MI 48109, 
313/763-2087 

Professor Robert F. Berkhofer, Jr., Department of History, The 
University of Michigan, Ann Arbor, MI 48109, 313/764-6306 

Professor David A. Hollinger, 	Department of History, The 
University of Michigan, Ann Arbor, MI 48109, 313/763-1460 

Professor Gerald Linderman, Department of History, The University 
of Michigan, Ann Arbor, MI 48109, 313/764-6353 

Associate Professor Michael H. Ebner, Chair, Department of 
History, Lake Forest College, Lake Forest, IL 60045, 312/234
3100 

Associate Professor Mark H. Rose, History of Science, Technology 
and Society, Michigan Tech University, Houghton, MI 49931, 
906/487-2115 

Associate Professor Marion T. 	 Marzolf, College of Communications, 
The University of Michigan, Ann Arbor, MI 48109, 313/764-2587 

Visiting Professor Sidney K. Robinson, Department of Architecture, 
University of Illinois at Chicago, Chicago, IL 60680, 312/996
3335 

CREDENTIALS 

Complete dossier available: 	 Career Planning & Placement 
The University of Michigan 
3200 Student Activities Bldg. 
Ann Arbor, MI 48109 



ARCHIVAL ACTIVITIES 

Training in Archival Administration, University of Michigan, 1977
1978 

Mss. Curator for Special Project, Art & Architecture Library, 
University of Michigan, 1981 (Preparation of George Brigham 
collection, office records and architectural drawings) 

Ephemera Special Project, Art & Architecture Library, University 
of Michigan, 1981 (Organization of Vertical File for 
uncatalogued printed materials) 

EDITORIAL ACTIVITIES 

Teacher of English Composition, Department of English, University 
of Michigan, 1977-1979 

Editorial Consultant, Preservation/Urban Design/Incorporated, Ann 
Arbor, MI, 1981-82 

BOOK REVIEWS 

Journal of American History 

Journal of the Society of Architectural Historians 

The Public Historian 


OTHER PARTICIPATION IN PROFESSIONAL MEETINGS 

Commentator, "The Pasadena Civic Center and the Bennett, Parsons, 
and Frost Plan," Second National Conference on American 
Planning History, Columbus, OH, September 1987 

Commentator, "The American Real Estate Industry and National 
Housing Policy," 'Second National Conference on American 
Planning History, Columbus, OH, September 1987 

INVITED TALKS 

"'The New Contextualism' in Architectural History: American 
Suburban Design as a Case in Point," American Studies Noon 
Seminar, February 17, 1988, The University of Michigan. 

PROFESSIONAL MEMBERSHIPS 

American Historical Association 
American Studies Association 
Organization of American Historians 
Society for American City and Regional Planning History 
Society of Architectural Historians, Secretary, Saarinen Chapter, 

1982-83 

Vernacular Architecture Forum 




2369 N.W. 45th Lane 
Gainesville, FL 32605 
2 November 1987 

Prof. R. Gordon Kelly 
Department of American Studies 
University of Maryland 
2140 Taliaferro Hall 
College Park, MD 20742 

Dear Professor Kelly: 

I am writing to apply for the position of Assistant Professor in Amer
ican Studies which was advertised in a letter dated 9-30-87 and sent to 
the American Culture Program at The University of Michigan. 

Both of my advanced degrees are in American Studies and I consider 
American Studies my intellectual home. My primary training is in the 
social, cultural and intellectual history of America in the 19th and 
20th centuries and in American architectural history and material cul
ture. I am most interested in multi-faceted historical questions that 
fallon the cusp between or cut across several sub-disciplines. I enjoy 
working with material as well as documentary forms of evidence and with 
"high" as well as vernacular subjects in the visual arts. I think of my 
scholarly endeavors to date as cultural histories--attempts to under
stand better American architecture, decorative arts, and the artifacts 
of everyday life by placing them within their proper social and histori
cal contexts. For example, in my doctoral research, I analyzed domestic 
architecture, planning, and household artifacts in order to discover the 
"logic" of the design and development of American suburban form. I 
based my analysis upon a reconstruction of the historical context that 
influenced the design process of four planned exclusive suburbs devel
oped between 1877 and 1917. I have signed a contract with Temple 
University Press for the publication of this work: it should appear on 
Temple's Fall 1989 list in the series "Technology and Urban Growth." 

In other research efforts, I have explored the suburban community's in
corporation of technology and nature into suburban design as a way of 
underscoring the technocratic and social engineering impulses that 
inspired the American suburban ideal; this work is appearing this fall 
in a special issue of the Journal of Urban History, co-edited by Joel A. 
Tarr and Mark H. Rose. In a recent article entitled "'God's Very King
dom on the Earth, '" I suggested a revised conceptual framework for 
understanding the design and appeal of the modern single-family home; 
there I argued that an identifiable matrix of cultural and social issues 
--rather than aesthetic and professional concerns alone--influenced both 
architects and clients as they devised the essential form of the modern 
American home. At present I am gathering research for my next project-
an assessment of (professionalizing) architects' influence upon the 
design, styles, and fashions of American domestic architecture. This 
subject is related to a larger investigation that I plan to undertake 
eventually--a study of the paths of diffusion by which domestic arti



facts and architecture became commodified, mass produced, and incor
porated into the mainstream of American culture between 1920 and 1960. 

I have five years of teaching experience at The University of Michigan 
and a strong background in both graduate and undergraduate curriculum 
development. I have taught a variety of courses including an under
graduate American Studies seminar in cultural history, the U.S. Survey, 
the Western European architectural history survey required of upper
classmen and master's level architecture and urban planning students, 
and a graduate seminar in interdisciplinary research methodology. I am 
thoroughly familiar with the rigors of full-time teaching, having taught 
in one semester six sections divided among three courses (three prepara
tions). I admit unabashedly that I enjoy teaching, and I have received 
two awards for excellence in teaching at Michigan. 

I can offer a strong background of experience in academic service as 
well; the present graduate curriculum in American Studies at Michigan 
bears the strong imprint of my influence. As chairperson of the Grad
uate Research Seminar Committee, I devised the interdisciplinary seminar 
currently required of Ph.D. candidates. I co-authored (with Alan M. 
Wald) the policy for the formal presentation of the dissertation 
prospectus and I was a co-founder of the Midwestern Studies faculty
student colloquium. As a member of two curriculum committees, I devel
oped new elective and required courses for the undergraduate curriculum. 
My academic service has provided me with an excellent understanding of 
the curricular and policy issues endemic to an interdisciplinary 
department and a store of ideas for how to address them. 

I believe that I could bring to the University of Maryland great 
enthusiasm for American Studies and a strong commitment to quality in 
interdisciplinary teaching and scholarship. I can offer expertise in 
analysis of artifacts and in the culture of everyday life in the 19th 
and 20th centuries, and solid teaching and service experience in Amer
ican Studies. I suspect that my brand of cultural history would fit in 
with the department's teachiflg emphasis on cultural history and theory 
very well; I could also offer courses in architectural history, specific 
"periods," urban studies, and women's history, as needed in the larger 
teaching program of the Department. I possess expertise in historic 
preservation, local history research, building surveys, and archival 
resources that might be of use to graduate students interested in public 
history or those simply investigating the diverse historic resources of 
greater Washington. 

I would welcome the opportunity to meet with you to discuss the position 
and my qualifications for it at the ASA or AHA conventions or at any 
time during the year. I have asked the Placement Office at Michigan to 
forward letters of recommendation to you directly. 

Sincerely, 

Mary Corbin Sies 



2369 N.W. 45th Lane 
Gainesville, FL 32605 
4 December 1987 

Richard Pfau 
Academic Dean 
Emory and Henry College 
Emory, VA 24327 

Dear Dean Pfau: 

I am writing to apply for the position of assistant professor in American 
history which was advertised in the October 28, 1987 issue of the 
Chronicle. 

My primary training is in U.S. social, cultural, and intellectual history 
of the 19th and 20th centuries, and I have strong secondary fields in U.S. 
urban, architectural, and women's history. I prefer to approach the study 
of history from an interdisciplinary standpoint, a habit that enables me to 
consider a broader range of evidence and methodologies in my work. I am 
most interested in multi-faceted historical questions that require syn
thesis as well as analysis--topics that fallon the cusp between or cut 
across several sub-disciplines. For example, in my doctoral research I 
combined the perspectives of social, intellectual, and architectural his
tory and their subfields in order to understand the "logic" that the 
design, development, and social organization of American suburbs held for 
their creators and consumers. I based my analysis upon a reconstruction of 
the historical context that influenced the design process of planned 
exclusive suburbs developed between 1877 and 1917. I have signed a con
tract with Temple University Press for the publication of this work; we 
anticipate that it will appear on Temple's Fall 1989 list as part of the 
series entitled "Technology and -Urban Growth." 

In other research efforts, I have explored the metropolitan community's in
corporation of technology and nature into suburban design as a way of 
underscoring the technocratic and social engineering impulses that inspired 
the American suburban ideal; this work is appearing this fall in a special 
issue of the Journal of Urban History, co-edited by Joel A. Tarr and Mark 
H. Rose. In a recent article entitled "'God's Very Kingdom on the Earth, '" 
I suggested a revised conceptual framework for understanding the design of 
the modern single-family home; there I argued that an identifiable matrix 
of cultural and social issues--rather than aesthetic and professional con
cerns alone--influenced both architects and clients as they devised the 
essential form of the modern American home. At present I am gathering re
search for my next project--a study of the paths of diffusion by which 
domestic art and architecture became commodified, mass produced, and 
incorporated into the mainstream of American culture. 

I have five years of teaching experience at The University of Michigan and 
a strong background in undergraduate curriculum development. I have taught 
a variety of courses including the U.S. Survey, an undergraduate seminar in 



American cultural history from 1600 to the present, a Western European 
architectural history survey, and a graduate seminar in interdisciplinary 
research methodology. I am thoroughly familiar with the rigors of fu11
time teaching, having taught in one semester six sections divided among 
three courses (three preparations). I admit unabashedly that I enjoy 
teaching, and I have received two awards for teaching excellence at Mich
igan. I can offer a strong background of experience in academic service as 
well. As a member of two curriculum committees for the American Culture 
Program at Michigan, I contributed to the revision of graduate requirements 
and developed new elective and required courses for the undergraduate 
major. Whi1e ,chairperson of the Graduate Research Seminar Committee, I 
devised the interdisciplinary seminar currently required of American 
studies Ph.D. candidates. 

Please do not assume that because I received my degrees at large univer
sities I have no understanding of the small liberal arts college mission 
nor desire to teach in such a setting. I began my undergraduate education 
at Kalamazoo College, and my experiences there left me with a sharp appre
ciation of the unique opportunities for social and intellectual community 
that the small liberal arts college can offer. I am aware also of the 
surveys in which our peers nationwide have consistently given high marks to 
the quality of work1ife that they experience in the small college setting. 
And, most important, I am a dedicated teacher whose teaching style is best 
suited to small classes in which I am able to come to know my students so 
that I can challenge them individually. 

I believe that I could bring to Emory and Henry College a broad range of 
experience and a strong commitment to quality and innovation in teaching 
and scholarship. I am well qualified to teach courses in U.S. social, 
cultural, and intellectual history. Although I do not use quantitative 
data in my own research, I am conversant with quantitative methods, data
bases, and research design in social history. In addition, I can offer the 
breadth of preparation and teaching interests that can enrich the curricu
lum of a small department. For example, I could teach courses in American 
urban and women's history as well as interdisciplinary courses on special 
themes or periods, e.g. the Cold War era, the settlement and culture of 
colonial Virginia, or the history of social reform efforts in America. In 
addition, I have experience and expertise in public history and could offer 
training and advice to students interested in careers in historic preserva
tion, archival administration, or local history. 

I would welcome the chance to meet with you to discuss the position and my 
qualifications for it at the AHA convention or at any time during the year. 
I have asked the Placement Office at Michigan to forward letters of recom
mendation to you directly. 

Sincerely, 

Mary Corbin Sies 
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ty and needs. Second, keep Ihe lel
ter short. Your !Caching and schol
ady qunliricalions are or real in-
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cogenl essay on your currenl rese:lrch 
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send letters but merely supply names 
and addresses or thosc to whom the 
search commlllee may apply for refer
cnees. Now in all honesty, why 
should we do Ihe I\'riling? We already 
face many hours of work just reading 
through applicants' 
ter culling a short 
the initiative and 
materials. Unlil 
t!lat crucial first 

files. Only ar
list will "'e take 

ask for additionnl 
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on what's before us. it behooves the 
applicants in their own selr-inter
cst, therefore, to construct a rile 
which will work efficiently on their 
bchalf. 

One last word. Scarch commit
tees are str:lIlge hydra-hcadcd cre:t
tures whose dccision-paths orlcn takc 
unpredictable turns. Arter much ma
neuvering around members' idiosyncra
cies, they laboriously pare down the 
list of nominecs. When they finally 
present the rruil of Iheir labor to 
the full department, furthermore, 
they then may blunder into an ambush . 
Colleagues who, hitherto , had nOI 
deigned to inspect a single rile sud
denly rind objections to the nominces 
and may even propose ncw or addition 
al criteria by which to evaluate can
didales, shattering the delicately 
contrived set or compromises by which 
the eommittce had arril'cd at their 
list and so greatly dclaying Ihe pro
cess Ihat the cho;o:est nominees take 
positions elsewhere or the adminis
tration cancels the search. . Appli
cants should understand, thcrcrorc, 
that academic hiring does not proceed 
in a fully ralional fashion . Ralher , 
thc final choice will probably be the 
only candidate on which the depart
ment could reach consensus. 

On thai rathcr ambiguous note, 
then , let me wish all or you . and all 
of us, the very best or luck in this 
year's lottery . 

[The author has requested the 
withhOlding of his ./ her namc.) 



the near-great, those who think they are great, and 
those who will never be great. It has weathered 
the storms of adversity, withstood the barbs of 
cynics and the attacks of critics, and provided 
stability and strength to the nation during periods 
of civil strife and uncertainty, panics and depres
sions. In war and peace, it has been the sure 
refuge and protector of the rights of the states and 
of a political minority. And. today, the Senate 
still stands--the great forum of constitutional 
liberty! 

..1 hope you will read it. I hope you will enjoy 
it. And I hope you will learn from it. 

Senator Robert C. Byrd 
Library ofCongress 

June 1991 

Timely Tips for 
Job Hunters 

Having served repeatedly on 
departmental search committees in 
recent years and having participated 

in convention interviews, I thought it might be 
worthwhile to offer a few suggestions that might 
better arm future applicants for the rigors of inter
viewing for positions. Some of what follows 
may seem banal, but each item rests on a fair 
measure of experience. So here goes: 

1) Know the department. When you apply for a 
position, get the AHA Directory of History 
Departments and Organizazions and photocopy 
the relevant page(s). Along with the number of 
majors, this will familiarize you with the fields 
now covered, the proportion of junior faculty, 
shared appointments, and such. At Ph.D.-grant
ing institutions, the list of recent dissertations 
will offer clues to graduate research interests. 
Any such familiarity among candidates is valued 
by interviewers. At a minimum, this preliminary 
work will prevent gaffes, i.e., offering to teach 
courses from your minor field(s) that clearly are 
already covered. 

2) Learn about the institution and the history cur
riculum. When you apply, write also for under
graduate (and, if applicable, graduate) catalogs. 
Being even minimally knowledgeable about the 
college you imagine joining is a plus. Informed 
questions about ways to participate in interdis
ciplinary teaching or special programs for majors 
show a level of preparation that can only add to 
the luster of your formal credentials 

3) Be prepared to discuss your dissertation as a 
process. In general, research findings can be 
briefly summarized. but of equal interest are the 
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means by which topics were framed, sources un
earthed. obstacles overcome. As well, ifyou can 
"Iocate" your work amid a constellation of re
lated studies and speak to its implications for a 
wider or further inquiry, your engagement with 
the field beyond your project will be 
demonstrated. 

4) Think critically and carefully about teaching. 
If you have had the chance to offer your own 
class(es), be ready to speak to how you fostered 
the learning process, what topics, sources, sup
plements, projects, etc. worked well and which 
were disappointments, why, and how you might 
alter your strategies the next time. If no oppor
tunity to create your own course has come your 
way, pull a sample surveyor upper-level course 
for majors together, share it with colleagues or 
mentors, so that you can speak concretely about 
your "ideal" course and inquire about how those 
offered by your interviewers compare, given the 
specific composition of the student body at your 
prospective institutional home. 

5) If you are an ABD, make certain that a lener 
from your principal adviser gives as nearly afrrm 
date for completion as possible. Few things are 
more frustrating to search committees than 
studied vagueness on this point. 

6) Avoid asking in a preliminary interview what 
the starting salary will be. Money will come up 
when you are invited for an on-site presentation. 
If you wish to know what junior faculty earn, 
search out the most recent AAUP compilation, 
given annually in an issue of its journal, 
Academe. No specific figures for departments 
are presented. but the averages by rank. will give 
you a general notion of what to expect. 

7) Do ask about institutional support for research 
and course development. as well as ongoing 
seminars, consortia with other schools, 
museums, archives, etc. An enormous variety of 
such supports and opportunities exist, not only at 
the large research centers. 

To be sure, this set of suggestions in no way 
covers the terrain. It might well be supplemented 
or critiqued by colleagues not positioned in a 
large university system. as I am, and it is not in
tended to address the arena of professional prac
tice by those of us doing the interviewing (an ut
terly related matter). To the above points I would 
only add a personal plea for candidates to avoid 
grossly gendered language and to notify commit
tees if they cannot make or will be late for an in
terview. To each and all, I wish the best of suc
cess in the '91 campaign. 

Philip Scranton 
Professor ofHistory 

Rutgers University, Camden 

Vote by November I! 

AHA 

Directories 


Directory ofHistory Depart
ments and Organizations in 
the United States and Canada 

Over 700 entries are included in this concise. 
comprehensive reference publication for his
torians and humanities scholars. The D irec· 
tory includes all Ph.D.-granting institutions 
in the United States and Canada; affLiiations. 
degree information, rank, and specializations 
of more than 13,000 historians; recent doc
toral recipients and their dissertation titles; 
enrollment statistics and more. 
Approx. 750pp. Available September 1991 
$35.00 members $50.00 nonmembers 

Grants, Fellowships, and 
Prizes of Interest to 
Historians, 1991-92 

This annually updatcd directory contains 
more than 400 sources of potential funding 
for historians at all levels. Each listing con
tains valuable information on application re o 
quirements, deadlines, addresses, stipend 
amounts and also included is an expanded 
section on book and essay prizes . 
266 pp. 1991 Currently Available 
$8.00 members $10.00 nonmembers 

Directory ofFederal Historical 
Programs and Activities 

Over 1,500 public historians, archivists. and 
librarians in government offices are indexed 
along with more than250programs and agen
cies. Listings include program descriptions. 
contacts, and a current personnel rosters . The 
Directory is a joint publication of the 
American His torical Association, the National 
Coordinating Committee for the Promotion of 
History. and the Society for History in the 
Federal Governrnent. 
88pp. 1990 Currently Available 
$7.00 members $10.00 nonmembers 

Available from the-
American Historical Association 
Publication Sales Office 
400ASt.,SE 
Washlngton,DC 20003 
(202) 544-2422 FAX (202) 544-8307 

Orders mustbe prepaid 
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protessional societv tor scholars of the 
art of the British Isles, contact: Jody 
Lamb, School of Art, <l36 Seigfred Hall. 
Ohio University, Athens, OH 45701; or 
Martha Tedeschi, Paintings and Draw
ings, Art Institute of Chicago, Michigan 
at Adams, Chicago, IL 60603. Graduate 
students are welcome. 

Meet the Editors 
Art Bulletin Editor-in-Chief Richard 
Brilliant and CAA Monographs Editor 
Nicholas Adams will be at the CAA 
publications booth in the exhibits area 
on Friday, February 14, 1-3 P.M. They 
will be available to talk with prospective 
authors. Appointments may be made in 
advance at the booth, though they are 
not necessary. 

Registration Reminders 
Advance registration forms must be 
postmarked by January 10, 1992. After 
that date, you will have to register on
site at a higher rate. The advance 
registration fee is $50 for members, 530 
for student members. On-site registra
tion fees are 575 for members and 545 
for student members. Save money and 
time by registering early. 

For your convenience, registration 
will be open from noon to 9:00 P.M. on 
Wednesday, February 12, and will 
reopen at 7:30 A.M. on Thursday, 
February 13. We urge you to take 
advantage of these extended hours to 
pick up your registration materials earlv. 

Payment for Single-session tickets 
must be made in cash. No checks or 
credit-card payments will be accepted. 
The price is $10 per time slot. 

Airline Information 
American Airlines is offering substantial 
discounts off regular coach fares to 
persons traveling to the CAA annual 
conference. 

American Airlines and Zenith 
Travel have donated two round-trip 
tickets to any European destination 
served by American, to be given to a 
randomly selected CAA conference 
attendee. To be eligible, you must fly 
American to Chicago using tickets 
purchased through the CAA Starfile and 
issued by Zenith Travel. 

To make reservations on American 
Airlines, call Meeting Services at 800/ 
433-1790, and ask for Starfile #S03Z2BD. 

Reservations must be made through 
this number to be eligible for CAA 
discounts. 

Notice to People with 
Mobility Impairments 
For barrier-free access to the Interna
tional North and South Ballrooms, you 
must call hotel security and ask them to 
escort you through the Grand Ballroom. 
CAA apologizes for this unavoidable 
inconvenience. 

M.F.A. Exhibition 
The annual M.F.A. exhibition will be 
held at Gallery 2, 1040 West Huron, 
Chicago, January 31-February 28, 1992. 
Schools participating include Columbia 
College, Northwestern University, the 
School of the Art Institute of Chicago, 
the University of Chicago, and the 
University of Illinois at Chicago. A 
reception will be held at the time of the 
annual conference, Saturday, February 
15, noon-6:00 P.M. For information: 312/ 
226-1449. 

Audio Taping 
A number of sessions and panels will be 
recorded on audio tape and will be for 
sale both on-site and by mail after the 
conference. A list of recorded sessions 
will be available, and tapes may also be 
purchased at the Audio Archives Inter
national table in the registration area. 

Video Viewing Rooms 
For the third consecutive year. the 
Program for Art on Film will be offering 
1992 annual conference attendees the 
opportunity to view outstanding, 
recently released U.s. and European 
films and videos about the visual arts. 
The screening room, P.D.R. 1 at the 
Chicago Hilton and Towers, will be 
open Thursday, 9:30 A.M.-6:30 P.M., and 
Friday, 9:30 A.M.--4:30 P.M. 

There will also be a second screen
ing room, conference room 5G at the 
Hilton, where Video Data Bank will 
present, on request, tapes from its 
collections On Art and Artists (documen
taries on contemporary art) and Video 
Tape RevitmJ (experimental video art). 
This room will be open Thursday and 
Friday, 9:00 A.M.-5:00 P.M. 

Finding 
Your Way 
through the 
Placement 
Maze 

J ab hunting at CANs annual 
conference can be an exciting, 
challenging, confusing, and 

frustrating experience. The following 
information, based on advice from C\..-\ 
members experienced in the search and 
interview process, can serve as a 
compass, which will guide you through 
the maze that is job placement. 

Where to Start 
As soon as your issue of CAA Careers 
arrives, read through the entire section 
in your area of concern, and do not be 
overly hasty in selecting the positions 
that most appeal to you. In fact, given 
that many candidates have strengths 
and backgrounds in more than one area, 
do not just select possibilities on the 
basis of the initial listing category; read 
through all of the ads. Small private 
colleges and public junior colleges often 
seek someone to teach in several areas 
but feel obligated to select one area for 
the listing title. If you have an area of 
secondary specialization, do not forget 
to examine the listings that refer to 
those positions as well. With this in 
mind, however, and given the large 
number of people with specialized 
training, do not waste your time and 
money applying for those positions for 
which your qualifications are really 
quite tenuous. 

Once you select the positions you 
want to pursue, send a current resume 
with a personal letter along with all 
other requested materials to the contact 
person or the search committee. With 
the help of a word processor, you can 
easily incorporate much of your general 
qualifications and also personalize each 
letter to point out why you are the 
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candidate the search committee would 
II want to meet. 

i1 Write as directed, and do not try to 
t 	 "beat the system" by calling or trying to 

set up an interview before the conven
.{ tion. It is not a wise idea ever to call 
r 	 during the search period, other than at 

the request of the institution or to 
reschedule an interview in a real 
emergency. To be really scrupulous, you 

h 	 should write on your own personal
not institutional--stationary, so as not to 

r 	 appear to be "using" the resources of 
any place where you might currently be 
a student or employee. 

Send any and all material requested 
o by the search committee, but do not 
n overdo it; if they ask for three letters of 
1. 	 recommendation, it is fine to send four, 

but do not send eight or nine. Also, do 
not send a lot of irrelevant materials. It 
is important to include an SASE for the 
return of slides, etc. 

Preparing for the 
Conference 
After receiving CAA annual conference 
infonnation in the Preliminary Program,) ! 

I ' 
reserve a hotel room immediately. 
Hotels get booked up faster than youh 
might think. If you can afford the l} 

V 	 conference headquarters hotel, you'll 
have a private phone and a rest areav 
close to the job and interviewers lists, 
which come out every few hours. You n 

:Il will also be in the same building as 
most of the interviewers. Staying in it 
another hotel may mean long walks·s 
between the hotels and waiting in line to )€ 

j j use hotel telephones. It is helpful to 
bring a roll of quarters for pay phones, 

.1 
and a good supply of note paper, pens, 
paper clips, etc. 

Bring plenty of extra copies of your 
resume-there may be two or three 
interviewers at anyone interview, and 
you may apply for positions that are 
listed for the first time at the conference. 
Duplicating facilities are available at the 
conference, but they may be expensive. 
Once you arrive at the conference, mark 
your hotel room and phone number on 
each resume. 

Be sure to research thoroughly the 
institutions with which you will be 
interviewing. Send for their catalogues, 
and study the programs, faculty, etc. 
Know whether art and art history are 
separate departments, whether there is 
an art gallery or university museum, etc. 
Your library should have most cata
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logues on microfilm. Also, contact 
friends who have studied or taught at 
the schools in question to get inside 
infonnation. 

It is helpful to fonnulate questions 
in your mind in advance regarding each 
job. Standard topics might include 
which courses you will teach, semester 
course load, lecture hours per week, 
typical class size, use of T.A. graders or 
computer-graded exams, size and 
budget of slide collection, administra
tive duties, research grants, etc. 

Jaime Gwen Scholnlck, SeN-Promotion 
Suit for Young Artists, 1991, vinyl, silk, 
fabric paint, 35-mm slides 
PHOTO: GENE OGAMI 
MOOaHANA 

For artists, cany an easily viewed 
portfolio of recent work. A large 
collection of slide sheets, which have to 
be held up to dim hotel lighting, is hard 
on the viewer and conveys little of what 
your work is really like. Oversize 
portfolios d actual work are difficult to 
maneuver and display. A viable option 
is to have several 8 1/2" x II" black-and
white reproductions printed inexpen

sively, so they can be handed out 
liberally or sent to prospective employ
ers. These sheets along with your 
resume will serve as excellent reminders 
for interviewers after they return to 
campus. Another solution might be to 
make Cibachrome prints directly from 
laid out color slides. 

Art historians can also benefit from 
quick, inexpensive printing by making 
offprints of their scholarship. You may 
also want to bring copies of any 
publications or completed manuscripts, 
favorable student evaluations, and 
course materials. 

What to Expect 
Do not schedule interviews back-to
back. They frequently run longer than 
expected, and you may have to go to 
another hotel for your next one. It is 
important to be on time. If you find that 
you are going to be late, try to call if 
possible, and offer to reschedule. 

Department chairs, deans, and 
others who have the task of finding new 
faculty members are looking for the best 
candidates they can find. A completed 
Ph.D. or M.F.A. is assumed; an almost
completed degree puts you at a disad
vantage. Interviewers will need to be 
convinced of your stature as an artist 
and/or your scholarly potential. Your 
teaching experience will be of interest. 
While most interviewers will take your 
word for what you have done and can 
do, evidence to support your claims to 
qualifications will make them feel more 
secure. 

At the Conference 
Plan to arrive Tuesday evening for the 
placement service orientation, 6:30-7:30 
P.M., in the International North Ball
room, second floor, at the Chicago 
Hilton and Towers, where many of your 
questions will be answered. The next 
day, get the room and telephone 
numbers of your interviewers from the 
CAA Candidates Center, Southeast 
Exhibit Hall, lower level. All specific 
infonnation about interviews including 
hotel and table numbers of interviewers, 
how to set up an interview, and where 
to leave your resume is printed on 
sheets, which are updated throughout 
the day, each day of the conference. 

It is important to go for every 
interview you can get; good interview
ing takes practice. Some schools have 
sign-up sheets to schedule interviews. 


